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OCCUPATIONAL THERAPIST ASSISTANT & PHYSIOTHERAPIST ASSISTANT
EDUCATION ACCREDITATION PROGRAM

Annual Education Session
Tuesday, May 26, 2015 4-8 pm
East Ballroom, Fairmont Winnipeg ~ 2 Lombard Place, Winnipeg, MB

Also via webinar - please contact us to register for the session and receive the URL

Time Activity

4:00 pm  Welcome and Introductions
4:15pm  Updates: OTA & PTA EAP and CAOT

e Learn about changes to OTA & PTA EAP policies and processes

e Hear about the many changes happening at CAOT to support OTAS
5:00 pm  Standard 4 — Program Evaluation

e Understand the evidence required to demonstrate compliance with this particularly
challenging Standard.

5:30 pm Dinner and Networking
6:15 pm Whatis Evidence?

e Programs submit Self Study Reports and Progress Reports in narrative form, but
sometimes forget to include the evidence to support the narrative. This session
will help programs better understand how to include the appropriate evidence.

6:45 pm  Curriculum Map — the link to a conceptual framework, and to competencies/competency
profiles

e Demonstrating compliance with criterion 1.8 requires a well-developed and well-
described curriculum, linked to program objectives, to the program’s conceptual
framework and to OTA and PTA competency profiles. This session will assist
programs in the development of a curriculum map and will demonstrate how a
curriculum map can help to provide evidence of compliance.

***% Participants are encouraged to review the notes and worksheet on Conceptual
Frameworks from the 2014 Education session, found on the OTA & PTA EAP website,
below “June 18, 2014 Edmonton AB” http://otapta.ca/english/resources/education-
sessions-01.php****

7:15 pm  How Accreditation Decisions are Made

e This will be a small group working session, using a mock program and its
compliance with accreditation standards and criteria. Groups will determine the
program’s level of accreditation in order to better understand how the JAC makes
accreditation award recommendations.

7:45pm OpenQ &A




mailto:adminassist@otapta.ca?subject=I%20would%20like%20to%20attend%20the%20education%20session%20via%20webinar

http://otapta.ca/english/resources/education-sessions-01.php****

http://otapta.ca/english/resources/education-sessions-01.php****
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Program Learning Outcomes and Curriculum Map 



of MacEwan’s Therapist Assistant Program (PTA/OTA major)



By the end of the program, students will be able to:   



1. Integrate scientific principles into the clinical practice of physical and occupational therapy.

1. Perform physical therapy interventions under the supervision of a physical therapist and occupational therapy interventions under the supervision of an occupational therapist. 

1. Contribute to the physical and psychological safety and dignity of clients.

1. Produce documentation supporting physical and occupational therapy services. 

1. Demonstrate the interpersonal skills necessary to competently interact with physical and occupational therapists, other healthcare providers, patients, and families. 

1. Deliver services in various practice settings.
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IDST 100 ( LCMA )

Introductory Communications for Helping Professionals

Fall 2013 Standard

First Semester



CALENDAR DESCRIPTION



This introductory course provides foundational knowledge and skills in communication for students beginning studies in the helping professions.



Hours: 78 hrs (33)

13 wks

Credits: 4

TG



COURSE OBJECTIVES / AIMS

Upon successful completion of this course, students will be able to:



1. define the human communication process

2. identify the types and functions of communication in professional and interpersonal environments

3. understand the perception process and the importance of self-awareness in the process of improving our communication with others

4. define attitudes, beliefs and values as they relate to self-concept and personal and professional development

5. understand and interpret nonverbal behaviours in various contexts

6. develop and demonstrate the skills necessary to listen effectively in informal, critical and empathetic settings

7. understand the benefits and dangers of social media

8. understand the various aspects and guidelines necessary to deliver a professional speech or presentation

9. develop communication skills to enhance professional relationships with peers, instructors and others

10. identify and practice beginning levels of interviewing

11. enhance knowledge and skills related to interpersonal and professional communication

12. understand gender and non-gender factors that characterize the communication process of men and women

13. understand the strategies necessary to problem solve, manage conflict and maintain positive relationships

14. understand the stages of grieving and identify personal perceptions regarding grief and loss

15. understand factors related to communicating with and adapting to diverse populations including persons across the lifespan, persons with disabilities and persons from different cultures

16. develop professional learning partnerships with peers and instructors

17. demonstrate academic and reflective writing skills






PHTA 215 ( LCMA )

Therapeutic Processes I

Fall 2013 Standard

Fourth Semester



CALENDAR DESCRIPTION



Introduction to the essential background, knowledge and skills in therapeutic exercise for Physical Therapist Assistants (PTA) to provide intervention to clients as assigned. You learn the purposes, benefits and safe and correct implementation of therapeutic exercise. The role of the PTA in client care in various settings is also addressed. Anatomy background for this course is essential.



Hours: 84 hrs (33)

Credits: 4

Prerequisite: A minimum of a C grade in OPTA 212



COURSE OBJECTIVES / AIMS

The course objectives for this course are divided into the areas of knowledge, skills and attitudes.



Knowledge:

1. Explain the benefits and purposes of exercise, range of motion and stretching, and the environments where these activities may take place. Demonstrate an understanding of anatomy and functional anatomy and apply this knowledge to the rehabilitation process.

2. Identify precautions/contraindications to exercise, range of motion (active and passive), and stretching.

3. Recognize progression in exercise routines and explain the risks of overloading or underloading the client’s exercises.

4. Describe the concepts of muscle grading.

5. Recognize changes in behavior patterns. Describe signs of physiological distress and identify the action(s) to be taken.

6. Describe what is meant by ‘posture’ and identify postural problems and postural exercises.

7. Demonstrate an understanding of the difference between gait re-education, walking to increase endurance, and walking to maintain functional ability; and identify the items to be observed in each of these instances. Describe the various phases of gait and the corresponding muscle activity that occurs in each phase.

8. Explain the concept and basic mechanism of balance.

9. Explain the types of tone and the effects of improper handling techniques.

10. Identify the properties of water, its therapeutic temperatures, pool activities and their significance.

11. Identify the stages of healing. Demonstrate an understanding of the principles of debridement and dressing selection.

12. Describe the principles of work conditioning and hardening activities. Be able to apply correct body mechanics to ensure increasing strength and endurance.

13. Incorporate learning from previous courses in the Therapist Assistant Program to demonstrate a comprehensive understanding of the rehabilitation process and facets applicable to the PTA.


OCTA 215 ( LCMA )

OTA Therapeutic Processes I

Fall 2013 Standard

Fourth Semester



CALENDAR DESCRIPTION



This course introduces you to advanced skills required of an occupational therapist assistant. Topics include but may not be limited to those that help you gain an understanding of the components and interventions related to sensory motor, cognitive, psychosocial,

and self care skills.



Hours: 84 hrs (33)

Credits: 4

[bookmark: _GoBack]Prerequisite: A minimum of a C grade in OPTA 212





COURSE OBJECTIVES / AIMS

The course objectives for OCTA 215 are divided into the areas of knowledge, skills and attitudes.



Knowledge:

1. Describe the development of occupational therapy and factors that have and continue to influence its development.

2. Describe the current practice of occupational therapy.

3. Describe the CAOT Practice Profile for Support Personnel in Occupational Therapy.

4. List and briefly describe the five fundamental and essential elements underlying intervention in occupational therapy.

5. List and briefly describe occupational therapy enablement skills.

6. Describe and differentiate goals and objectives in relation to intervention in occupational therapy.

7. List and briefly describe several theories underlying occupational therapy including the Canadian Model of Occupational Performance and Engagement (CMOPE).

8. List and describe several practice models underlying occupational therapy intervention for physical and mental disorders including the Canadian Practice Process Framework (CPPF).

9. Identify and describe media used in occupational therapy in various stages of recovery and points of intervention.

10. Describe information related to group work and activity analysis within occupational therapy.

11. Describe the components of the person in the CMOPE: physical, cognitive, and affective.

12. Outline activities and procedures used to help people who have challenges related to physical, cognitive and/or affective function and/or the occupation of selfcare.

13. List methods, intervention procedures, and assistive devices specific to skilled performance in the occupation of selfcare.
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		OTA & PTA EAP (Standard 6)		Entry Level Course Number

		Adapted with thanks from Programme de physiothérapie, Université Laval

				Term 1		Term 4

				IDST 100		PHTA 215		OCTA 215

		Standard 6 OTA

		OTA 6.1 Communicator

		The program prepares students to use effective communication to develop and maintain appropriate and respectful relationships with clients, families, care providers, and other stakeholders.

		6.1.1

		6.1.2

		6.1.3

		OTA 6.2 Collaborator

		The program prepares students to work collaboratively and effectively within an interprofessional team and with others to achieve optimal client care.  

		6.2.1

		6.2.2

		6.2.3

		OTA 6.3 Effective Practitioner

		The program prepares students to manage time, prioritize competing priorities in collaboration with occupational therapists and support the delivery of effective and efficient practice

		6.3.1

		6.3.2

		6.3.3

		OTA 6.4 Change Agent/Advocate

		The program prepares students to understand how to responsibly use  knowledge and influence within their role  to promote the health and well-being of individual clients, communities, and populations.

		6.4.1

		6.4.2

		6.4.3

		OTA 6.5  Reflective Practitioner

		The program prepares students to incorporate critique, reflection, and quality improvement in their everyday practice and through lifelong learning

		6.5.1

		6.5.2

		6.5.3

		OTA 6.6  Professional Practitioner

		The program prepares students to commit to the best interests of clients and society through ethical and legal practice and high personal standards of behavior.

		6.6.1

		6.6.2

		6.6.3

		6.6.4

		OTA 6.7 Educated Practitioner in Enabling Occupation

		The program prepares students to be skilled practitioners in enabling occupation using evidence-based processes that focus on a client’s occupations—including self-care, productive pursuits, and leisure—as a medium for action and outcome during performance of assigned tasks and within established guidelines and limits

		6.7.1

		6.7.2

		6.7.3

		6.7.4

		6.7.5

		6.7.6

		OTA & PTA EAP (Standard 6)		Entry Level Course Number

		Adapted with thanks from Programme de physiothérapie, Université Laval

				Term 1		Term 4

				IDST 100		PHTA 215		OCTA 215

		Standard 6 PTA

		PTA 6.1 Communicator

		The program prepares students to use effective communication to develop and maintain appropriate and respectful relationships with clients, families, care providers, and other stakeholders.

		6.1.1

		6.1.2

		6.1.3

		PTA 6.2 Collaborator

		The program prepares students to work collaboratively and effectively within an interprofessional team and with others to achieve optimal client care.  

		6.2.1

		6.2.2

		6.2.3

		PTA 6.3 Effective Practitioner

		The program prepares students to manage time, prioritize competing priorities in collaboration with occupational therapists and support the delivery of effective and efficient practice

		6.3.1

		6.3.2

		6.3.3

		PTA 6.4 Change Agent/Advocate

		The program prepares students to understand how to responsibly use  knowledge and influence within their role  to promote the health and well-being of individual clients, communities, and populations.

		6.4.1

		6.4.2

		6.4.3

		PTA 6.5  Reflective Practitioner

		The program prepares students to incorporate critique, reflection, and quality improvement in their everyday practice and through lifelong learning

		6.5.1

		6.5.2

		6.5.3

		PTA 6.6  Professional Practitioner

		The program prepares students to commit to the best interests of clients and society through ethical and legal practice and high personal standards of behavior.

		6.6.1

		6.6.2

		6.6.3

		6.6.4

		PTA 6.7 Educated Practitioner in Function and Mobility

		The program prepares students to be skilled practitioners in function and mobility, integrating all of their roles for the promotion, improvement, and maintenance of the mobility, health, and well-being of their clients during performance of assigned tasks and within established guidelines and limits

		6.7.1

		6.7.2

		6.7.3

		6.7.4

		6.7.5
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How Are Accreditation Decisions Made?





		‘LEVELS of ACCREDITATION  - an Explanation



		When making an accreditation award recommendation, the JAC considers the program’s compliance with each criterion described in the Accreditation Standards (for example, Standard 1 in the 2012 Accreditation Standards includes nine criteria [1.1 – 1.9]).  The program’s level of accreditation is determined by the percentage of criteria in compliance within each standard.



		



		Compliance (or non-compliance) with each criterion is described as follows:



		Compliant

a. with no concerns

OR

b. with an identified issue*

OR

c. with an identified weakness**

		

Non-Compliant



(has an identified deficiency***)



		



		Accreditation award decisions for an education program will be one of the following:



		Accredited

a. Fully compliant

OR

b. Partially compliant

OR

c. Probationary

		

Non Accredited





		CORE criteria are critical.  The 2012 Accreditation Standards include six CORE criteria (1.1, 1.4, 1.5, 2.1.1, 2.1.2, 3.4.1).  If an established program demonstrates non-compliance (a deficiency) in one of the six CORE criteria, it will automatically be awarded probationary accreditation status.













*Issue:	the program is compliant with the criterion; potential exists for non-compliance in future.

**Weakness:	the program is compliant with the criterion; there is insufficient strength of compliance to assure the quality of the program will be maintained.

***Deficiency:	the program does not meet the criterion








		Accreditation – Fully Compliant



		· A program is in compliance with 100% of the accreditation criteria with in the Accreditation Standards.  

· There are no deficiencies.

· There could be identified issues and weaknesses that the program must improve upon.

· Progress towards improving issues and weaknesses must be reported in regular Progress Reports to the OTA & PTA EAP.

· If progress is not made, the program’s accreditation status could be changed to partially compliant or probationary.





		Accreditation – Partially Compliant



		· A program meets all the established CORE criteria AND

· A program meets 80% of the criteria in Standard 6 OTA AND

· A program meets 80% of the criteria in Standard 6 PTA AND 

· A program is in compliance with 80-100% of the accreditation criteria in at least three of the remaining standards and 50-79% of the criteria in no more than two standards.

· This means there are some deficiencies for which progress towards compliance must be demonstrated in the next Progress Report

· There could also be issues and weaknesses to improve upon and report back about in Progress Reports.

· If progress is not made, the program’s accreditation status could be changed to probationary

· If progress is made, the program’s accreditation status could be changed to fully compliant.





		Accreditation - Probationary



		· A program has deficiency in one or more CORE criteria  OR

· A program is in compliance with less than 50% of the accreditation criteria in one standard  OR

· A program is in compliance with 80% of the criteria in Standard 6 but in compliance with less than 80% of the accreditation criteria in three or more remaining standards  OR

· A program fails to demonstrate evidence or progress from partial towards full compliance OR

· A program fails to demonstrate evidence of progress from probationary towards partial or full compliance (by showing work towards improving issues, weaknesses and/or deficiencies in its required Progress Report(s)





		Non-Accreditation



		· A program does not meet the requirements for probationary accreditation  OR

· A program with probationary has failed to demonstrate sufficient progress within the specified period (ie fails to meet requirements of Progress Reports.)
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Fictitious Program:



Rehabilitation Assistant (RA) program at LMN College has just undergone a full accreditation review.  At the JAC meeting, the committee members review the accreditation dossier which includes:

· The program’s Self Study Report

· The PRT report

· The program’s response to the PRT report

· The Primary Reviewers report



1. Each criterion has been reviewed by the PRT, the PRT as assigned each criterion as

· No concern

· Issue

· Weakness

· Deficiency



2. The program has responded and has corrected, commented, clarified, or directed the JAC to evidence within the Self Study Report which may have been missed.



3. The Primary Reviewers (one OT and PT on the JAC) have reviewed the Self Study, the PRT report and the response to the PRT report, and have assigned each criterion as

· No concern

· Issue

· Weakness

· Deficiency



These most often are the same as what the PRT assigns, but sometimes are different if the program response has provided additional relevant information to inform the JAC’s discussion, or if the primary reviewers see that the PRT may have misunderstood the intent of the criterion.



4. The JAC has reviewed all the documentation, as well as historical data related to past decisions (to ensure consistency) and the final assignment of issue, weakness, deficiency is as described on the next page.








		Standard

		Total Criteria in Standard

		Criteria Met in Standard

     Issue         Weakness

		Criteria Not Met (Deficiency)

		Percent of Total 

Criteria Met



		1

		9

		

		1.6

		1.2
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		3.6
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		7
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		7

		

		6.7 4

		

		



		

TOTALS

		

44
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OCCUPATIONAL THERAPIST ASSISTANT & PHYSIOTHERAPIST ASSISTANT

EDUCATION ACCREDITATION PROGRAM



OTA & PTA EAP Program Manager		2



Physiotherapy Education Accreditation Canada is inviting applications for the position of:



Program Manager



Occupational Therapist Assistant and Physiotherapist Assistant

 Education Accreditation Program (OTA & PTA EAP)





The OTA & PTA EAP, a relatively new and evolving program, is the accrediting program for OTA/PTA education programs in Canada.  Oversight of the program is provided by Physiotherapy Education Accreditation Canada (PEAC), the accreditation organization for entry-level physiotherapy programs in Canada, and the Canadian Association of Occupational Therapist (CAOT), the accreditation organization for entry-level occupational therapy programs in Canada. 



The OTA & PTA EAP is governed by a Joint Accreditation Committee (JAC) which makes recommendations for policy revision, accreditation standards revision, and accreditation awards to the Boards of Directors of PEAC and CAOT for review and approval.





Position Overview:



The Program Manager, OTA & PTA EAP is responsible, with the assistance of an administrative assistant, for managing the accreditation program for OTA/PTA education programs in Canada.  The Program Manager reports to the PEAC Executive Director and the Board of Directors of PEAC.  





Responsibilities:

· Implementation of the strategic plan for the accreditation program

· Management of the candidacy and accreditation process for all affiliated OTA/PTA education programs, including maintenance of the program database (MS Access)

· Maintenance of current files of all program documentation as per PEAC document retention policy 

· Recruitment, orientation and training of peer reviewers to conduct accreditation reviews

· Preparation of meeting materials and completion of action items for JAC meetings (2-3 times/year) and OTA & PTA EAP Advisory Committee meetings (1/year)

· Preparation of reports to the Boards of Directors of PEAC and CAOT requesting review of JAC recommendations

· Attendance at JAC meetings, OTA & PTA EAP Advisory Committee meetings, and other relevant stakeholder and partner meetings throughout the year

· Regular communication with affiliated education programs to provide them with accreditation process information and resources, to answer questions, to update them regarding policies and standards

· Provision of information and resources to education programs who are considering application for candidacy status

· Regular communication with key stakeholders such as Council of Occupational Therapist Assistant and Physiotherapist Assistant Educators of Canada (COPEC), Canadian Physiotherapy Association, PEAC, CAOT, regulatory organizations, and others as required

· Preparation and delivery of an annual interactive education session for affiliated education programs once annually, to coincide with the annual meeting of COPEC members

· Creation and maintenance of educational materials (sample reports, program and peer reviewer manuals, online training modules for peer reviewers, etc) as required

· Monitoring of expenses to ensure adherence to the annual budget set by PEAC

· Maintenance and update of the OTA & PTA EAP website as required

· Communication with and assignment of tasks to administrative assistant





Program Manager Key competencies, attributes, and experiences: 



· An occupational therapist or physiotherapist with experience in education, accreditation and/or administration

· Minimum of 3 years related work experience, 10 years or more preferred

· Exceptional written and verbal communication skills to implement strategic directions and to excel in position responsibilities

· Excellent relationship and team building skills to facilitate and sustain relationships with all stakeholders

· Exceptional organizational skills and attention to detail

· Strong writing and editing skills 

· Familiarity with the OTA/PTA practice context preferred 

· Working knowledge of a variety of computer/software (or enthusiasm to learn), including but not limited to: MS Office (including Word, Excel, Powerpoint, Access, Publisher), Adobe Acrobat Pro, Adobe Connect (webinar hosting), website editing, use/modification of content on an LMS, others as required

· Bilingualism (French/English) is an asset





Nature of the work:

Professional services through a contractual relationship with PEAC (contract administered by PEAC)

Flexible, primarily home-based work hours; in the range of 25-30 hours per week

Competitive compensation tied to background and experience 

Travel within Canada will be required

To start January 2016, with strategic planning participation in October 2015; option for training/orientation in late 2015 can be negotiated



Closing Date August 15th, 2015 BUT



We will be considering applications 

[bookmark: _GoBack]until the position is filled. 



Please forward an indication of interest 

along with your résumé to:

Kathy Davidson, Executive Director, PEAC

email: kathy.davidson@peac-aepc.ca

Occupational Therapist Assistant & Physiotherapist Assistant Education Accreditation Program/

Programme d'agrément de l’enseignement à l’assistant de l’ergothérapeute et à l’assistant du physiothérapeute

c/o Physiotherapy Education Accreditation Canada/Agrément de l’enseignement de la physiothérapie au Canada

 509  rue Commissioners Road W / Ouest, Bureau/Suite 26, London, ON N6J 1Y5, 

Tel/Tél : (250) 494-0677     Fax/Télec: (778) 724-0669    www.otapta.ca
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		[bookmark: _Toc287954746][bookmark: _Toc294264593][bookmark: _Toc341856134]STANDARD 4.	PROGRAM EVALUATION



Accreditation documentation must explicitly describe and include evidence that: 

The educational program maintains an effective process of continuous self-assessment, planning and improvement. 









		CRITERION 4.1

		EXAMPLES OF EVIDENCE



		There is a documented plan for program evaluation that is based on clearly defined and measurable goals.



		May include, but not limited to:

· Documentation outlining the plan for program evaluation to determine its effectiveness in meeting the needs of the students and the program’s vision, mission, and goals. 





		Explanatory notes:

The evidence would adequately illustrate the criterion by demonstration and commentary such as:

· The program has a plan that outlines the process for conducting regular program reviews to determine the extent to which its mission and goals are appropriate and are in keeping with the mission of the educational institution and best practices in professional education.

· The plan is comprehensive and includes regular review of all aspects of the curriculum, including the clinical/fieldwork education placement component of the program.









		CRITERION 4.2

		EXAMPLES OF EVIDENCE



		The program collects data for a systematic and comprehensive evaluation of its effectiveness on a regular basis.



		May include, but not limited to:

· Documentation of student, faculty, staff and graduate satisfaction surveys.

· Documentation of student attrition, completion rates, employment rates and career paths of graduates.

· Documentation of admission criteria in light of students’ program completion.

· Documentation of processes for consultation with stakeholders, e.g., advisory committees, task forces, surveys.

· Follow-up surveys of recent graduates.

· Documentation about the variety and scope of clinical/fieldwork education placement sites.

· Student evaluation of courses and clinical placements. 

· Policies and procedures for evaluation of clinical placement education.








		CRITERION 4.2



		Explanatory notes:

The evidence would adequately illustrate the criterion by demonstration and commentary such as:

· The program is collecting information on a regular and ongoing basis that includes input and feedback from stakeholders in the program, including students, faculty, staff, clinicians, clinical/fieldwork education instructors, employers, and others as appropriate.

· The results of students’ performance assessment demonstrate the program’s effectiveness in meeting the needs of the students and the goals of the program.

· The collection of information uses multiple approaches to assessment and includes data from a variety of sources.  Information may be obtained from, but is not limited to students, faculty, support staff, institutional administrators, and other stakeholders in the program. 

· Individual courses and the curriculum as a whole are assessed through a variety of mechanisms.

· The faculty regularly assesses the performance of recent graduates related to the learning outcomes of the curriculum as well as the specific expectations linked to the program’s unique mission and goals. 

· Assessment of the clinical/fieldwork education placements can include the evaluation of clinical sites, the quality of student supervision, the availability of a variety of learning experiences, and the effectiveness of communication among all those associated with the clinical/fieldwork education placements.







		CRITERION 4.3

		EXAMPLES OF EVIDENCE



		The program analyzes and synthesizes program evaluation data to identify need for change.

4.3.1 The program identifies, monitors, and evaluates indicators of students’ and graduates’ progress and uses these data for planning and development.

4.3.2 The program reviews admission criteria, graduation and attrition data and analyzes and responds to trends.



		May include, but not limited to:

· Evidence of comprehensive analysis of all data gathered for criterion 4.2.

·  Samples of reports of program evaluation.

·  Annual reports.

· Use of data to identify the program’s strengths and weaknesses; evaluation of needs for change.



		Explanatory notes:

The evidence would adequately illustrate the criterion by demonstration and commentary such as:

· [bookmark: _GoBack]Program evaluation includes the collection of data from multiple sources that are analyzed in relation to the desired program outcomes, and to identify strengths and weaknesses of the program and required changes.

· The program analyses the results of the evaluation of clinical/fieldwork education placements to determine their adequacy in meeting its educational mission and goals and the needs of the students.







		CRITERION 4.4

		EXAMPLES OF EVIDENCE



		The program makes changes in response to analysis of program evaluation data and evaluates the impact of these changes.



		May include, but not limited to:

· Documentation of implementation and evaluation of program changes.





		Explanatory notes:

The evidence would adequately illustrate the criterion by demonstration and commentary such as:

· The program conducts an evaluation following the implementation of changes to determine if the changes resulted in desired outcomes.










Program Evaluation

There is a documented plan for program evaluation that is based on clearly defined and measurable goals (criterion 4.1)







The program collects data for a systematic and comprehensive evaluation of its effectiveness on a regular basis. 

(criterion 4.2)

The program makes changes in response to analysis of program evaluation data and evaluates the impact of these changes. 

(criterion 4.4)

The program analyzes and synthesizes program evaluation data to identify need for change.

(criterion 4.3)




Assessment Plan

Program Name: Rehabilitation Assistant Diploma Program (RADP)

Evaluation Period: 2014-2015 (*note program ends Dec 31, 2015 so assessment data to be
submitted in June 2016 report)

Credential: Diploma
Program Duration: 16 month accelerated (2 year) fulltime program-cohort

Faculty Area: School of Allied Health in the Faculty of Education, Health & Human
Development

Program Evaluation Contact: Diane Koch and Tracy Dignum, Program Coordinators

Program Mission

The Rehabilitation Assistant Diploma Program (RADP) prepares students to work under the general
supervision of Occupational Therapists, Physiotherapists, Speech Language Pathologists and
Audiologists along the continuum of healthcare from facility to community and from public to private
practice. Rehab assistants (RA) deliver services by assisting clients in managing impairments and
developing, maintaining or restoring skills to achieve optimal levels of activity and participation.
Equally important are the operational services which support the safe delivery and measurement of
efficient and effective rehabilitation services.

Program Goals

RADP Students will develop the knowledge, skills, values and attitudes necessary to support
occupational therapists, physiotherapists, speech language pathologists and audiologists in the
efficient and effective delivery of rehabilitation services within public and private healthcare systems.






Program Student Learning Outcomes

Students successfully completing this program will:

1. Demonstrate application of RA Frame of Reference in alignment with PEAC & CAOT
Practice Profile for support personnel incorporating PLAN, DO, OBSERVE & REPORT.

2. Demonstrate professionalism by taking responsibility for assigned tasks, using appropriate
language, integrating constructive feedback and managing time effectively.

3. Communicate effectively with clients, clinicians/team members, peers and instructors
through oral, written and/or non-verbal methods.

4. Acquire, demonstrate and master all required practical skill sets and competencies
necessary to fulfill the role of a rehabilitation assistant in accordance with PEAC & CAOT
National Accreditation Standards.





Relationship between Institutional Outcomes & program student
learning outcomes

# Institutional Outcomes Associated Program student learning Outcome(s)

1 | Self-directed learning, awareness & #1, #2, #3, #4
responsibility

2 | Up-to-date information gathering and #1, #2
research skills

3 | Communication skills #1, #2, #3, #4

4 | Quantitative reasoning ability #1

5 | Group and social interaction skills #1, #2, #3, #4

6 | Creative, critical and analytical thinking #1, #2, #4
skills

7 | Community/global consciousness and #1, #4

responsibility






Program Assessment Plan

Program Student Learning

Measure(s) used to assess

Direct or

Outcomes PLO Indirect? Benchmark
L :;L;)(]Ilscnatfi(\;\g”o?‘elgn: rll:srt;?nti of Pro_fessional and reflect_ive direct Successful
Reference in alignment with online Capstone portfolio completion &
PEAC & CAOT Practice Profile submission of e-
for support personnel portfolio with B or
incorporating PLAN, DO, higher grade on
OBSERVE & REPORT. RADP 201
marking rubric
Practicum site supervisors’ direct “ fully meet
direct evaluations during RADP expectations” on
190, 290 & 291 85% of the skills
Student Reflective self- indirect and competency
evaluations during RADP 190, checklists in
290 & 291 each of RADP
190, 290 & 291
evaluation tools
2. Students will demonstrate Professional online Moodle direct Final practicum
professionalism by taking posts during RADP 190, 290 placement RADP
responsibility for assigned tasks, | @nd 291 Practicum placements 291
using appropriate language, competencies
integrating constructive feedback completed with
and managing time effectively. 95% of skills and
checklists “fully
meeting
expectations”
Program exit interview direct “fully meet or
exceed
expectations” on
exit interview
marking rubric in
3outof4
professionalism
guestions
3. g#ledcei?\il\ycvﬁg rairgrl:tglcate P'racticum site; supervisors’. direct “fully meet
' direct evaluations and Capilano expectations”

clinicians/team members, peers
and instructors through oral,
written and/or non-verbal
methods.

Univ supervisors’ direct
evaluations during RADP 190,
290 & 291

85% of the skills
and competency
checklists in
each of RADP
190, 290 & 291






evaluation tools

Employers,” RADP Advisory
Council, Health Authorities Reps
& RA faculty
feedback/reflections at Annual
RADP Program Advisory
Council meeting

indirect

Rating of “good
or higher” for
90% of RA
graduates’
employment
interviews
feedback

4. Students will acquire,

demonstrate and master all
required practical skill sets
and competencies necessary to
fulfill the role of a rehabilitation
assistant in accordance with
PEAC & CAOT National
Accreditation Standards.

Professional and reflective
online Capstone portfolio

direct

Successful
completion &
submission of e-
portfolio with
95% of students
receiving grade
of A- or better on
RADP 201
marking rubric
AND use of
portfolio to
demonstrate skill
set acquisition
by 95% of the
students that
“fully meet or
exceed
expectations” on
exit interview
marking rubric

RADP 291 practicum evaluation
checklist and direct evaluation
tool (which aligns with PEAC &
CAOT National Accreditation
Standards)

direct

“fully meet
expectations” in
95% of the skills
and competency
checklists for
RADP 291






Program Assessment Timeline

Date to be Estimated

Action completed Completed by time required
Reuvisit last year's assessment report and Aug 2014 All faculty 3 hrs
make necessary revisions for 2014-15 plan facilitated by

DKoch
Ensure all students are familiar with program Sept 2014 DKoch & 35 min
learning outcomes and process for starting e- TDignum at prg
portfolios for 2014-15 cohort orientation with

students
Ensure all PAC members are familiar with Oct 2014 T Dignum 30 min
revisions to 2014-15 assessment plan
Discuss updates and assessment data Nov 2014 All faculty 40 min
collection methods with faculty at end of fall facilitated by
term DKoch
Collect and tabulate RADP 190 practicum Mid April JGarden, DKoch, 1 week
evaluation tools and competencies, as wellas 2015 TDignum
moodle posting data
Discuss updates and assessment data End of April  JGarden, 1 week
collection methods with faculty and necessary 2015 TDignum/DKoch _
practicum site supervisors at end of spring 45 min
term All faculty
Collect and tabulate RADP 290 practicum Mid-August T. Dignum, DKoch 2 weeks

evaluation tools and competencies as wellas 2015
moodle posting data

Ensure all students review their individual Mid Aug T.Dignum 3 hrs
learning goals and portfolio requirements in 2015

preparation for RADP 201 course students,

Discuss updates and assessment data, along End of Aug  All faculty 1 hr
with preparation for exit interviews and e- 2015 facilitated by

portfolio submissions with faculty at beginning DKoch

of fall term (last semester for students)

Assess e-portfolios in RADP 201 using End of JGarden, 1 week
marking rubrics October T.Dignum
2015
students
Conduct exit interviews & Collect exit Early Nov All faculty, PAC 8 hours
interview data using marking rubrics 2015 members,

students





Collect and tabulate RADP 291 practicum End of Dec  TDignum Dkoch 1 week
evaluation tools and competencies as wellas  term and
moodle posting data program
2015
Discuss all collected data with faculty at end End of All faculty 3 hrs plus email
of program review period (Dec 2015) and look program & facilitated by correspondence
at information provided term Dec DKoch
2015
Provide collected data and receive feedback  Early Feb HR, Employers, 1-2 hours
and information from Program Advisory 2016 Heath authority
Council, Employers and Health Authority reps reps, PAC,
regarding program and student learning faculty facilitated
outcomes by TDignum
Write assessment report DRAFT Early May DKoch 2-3 days
2016
Review and discuss assessment report with End of May  All faculty 3 hours
faculty. Examine areas for program 2016 facilitated by
improvements DKoch
Provide annual summary National Mid-end of TDignum 2-3 days
Accreditation review & report to PEAC and May 2016
CAOT
Complete assessment report for 2014-15 and  Early June DKoch 2-3 days
submit 2016
Reuvisit last year's assessment report and End of Aug  All faculty 1-2 hours
make necessary revisions for 2016 — 18 plan 2016 facilitated by

DKoch





Program Changes

(based on issues identified in last year’s report)

Issues Identified Last
Academic Year

Steps to Be Taken and
Anticipated Outcome

How will you test the
anticipated outcome?

During assessment process
review at exit interviews;
Students commented that while
useful, the hardcopy binder
format for portfolios may not
meet current environmental or
employers’ needs. E-portfolios
were noted as a common
theme shared in reflective
student feedback

TDignum became a
member of the Cap Univ e-
portfolio subcommittee and
agreed to provide in-house
training for faculty and
students (completed Aug
2014)

New 2014 Sept cohort to be
introduced to e-portfolios at
orientation session
(completed Sept 2, 2014)
Students to be reminded
and provided opportunities
in each course to look at e-
portfolios and how best to
collect information as the
program moves forward.
E-portfolios to be
incorporated into program
exit interview process (Dec
2015)

E-portfolios to be shared at
upcoming PAC meeting by
3 students (Feb 2016)

Reassess PLO #1, 2,4 in
May 2016

While examining the data from
last year’s assessment cycle it
was noted that too many
variations of marking rubrics
are being used to collect data
(letter grades, numerical,
differing practical skills
assessments, practicum etc)
and perhaps it would be more
efficient to streamline the
marking rubrics so that a
consistent framework is
used/presented to students
with subtle variations as
necessary for respective
courses, skills sets and
practicum

Faculty discussed at Aug
meeting the variety of
formats being used

By way of email, all rubrics
to be collected by D Koch
and re-organized into 3 or 4
possible draft documents (to
be sent by end Sept and
formally reviewed at Nov
2014 fac mtg)

Various faculty will be
researching other
institutions/professions’ use
of rubrics to see if any
would benefit needs of
RADP prg (to be done by
Dec 2014)

TDignum, J. Garden and
DKoch to revisit Practicum
checklists and evaluation

Reassess PLO #2 end of Dec
2015






tools for streamlining (by
Dec 2014)

Faculty and AC members along
with Health Authority reps
agreed that setting expectation
rate for students to achieve
100% in every PLO was
unrealistic (evidenced by data
from 2013-14 cycle)

All members and faculty
agreed a more realistic
PLO success rate may be
in the 80 -90% range and
reflected on rational for why
100% not met. (Aug 2014)
Faculty unanimously
agreed at 2014-15
assessment planning
meeting to use 85% or 90%
as base for success
measurements (Aug 2014)

Reassess PLO # 1-4 results
May 2016

Even though mastery of skill
sets remains a priority objective
for the RADP program, how
best to measure the “mastery”
needed to be revisited, so that
data collection methods were
measurable in ways other than
achieving CGPA of B or better.
Perhaps more specific definition
of “mastery” needs clarification,
as well as brainstorming what
“mastery of skills” really ‘looks
like’ to faculty, students, HR,
practicum supervisors etc.

Brainstorming session with
faculty regarding what
mastery “looks like”
(completed Sept 2014)
Review at end of
assessment cycle whether
measurable rubrics capture
the RA role and skillsets
(Dec 2015)

Reassess PLO #4 Dec 2015
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		[bookmark: _Toc341856132]STANDARD 2.	FACULTY 



Accreditation documentation must explicitly describe and include evidence that: 

[bookmark: _GoBack]The educational program has sufficient qualified faculty for effective program design, implementation and instruction and provides appropriate, periodic and ongoing faculty development and evaluation. 







		CRITERION 2.1

		EXAMPLES OF EVIDENCE



		The number and qualifications of faculty meet the program’s mission, goals, and objectives through education administration, curriculum development, instructional design and delivery, and evaluation of outcomes. 



2.1.1. CORE: The occupational therapy content of the curriculum is overseen and taught by a registered occupational therapist with relevant academic and professional qualifications.

2.1.2. CORE: The physiotherapy content of the curriculum is overseen and taught by a registered physiotherapist with relevant academic and professional qualifications.

2.1.3. The faculty member responsible for overseeing clinical/fieldwork education is a registered occupational therapist or physiotherapist with relevant academic and professional qualifications.



NOTE: Single discipline programs are required to show compliance with either 2.1.1 OR 2.1.2.

		May include, but not limited to:

· List of faculty members and summary of expertise and contribution to program design and evaluation, student instruction and evaluation.

· Faculty curriculum vitae including professional credentials and expertise related to program design, student instruction and evaluation.

· Faculty workload reports that reflect teaching, and educational responsibilities.

· Position description for the individual responsible for overseeing clinical/fieldwork education in the academic program.

· Curriculum vitae of the individual responsible for clinical/fieldwork education.

· Proof of the individual’s membership in the appropriate provincial/territorial regulatory college.



		Explanatory notes:

The evidence would adequately illustrate the criterion by demonstration and commentary such as:

· Faculty expertise covers all areas of curriculum content. 

· Teaching loads are appropriate to ensure faculty are able to carry out their roles and responsibilities in the area of teaching and academic administration (e.g. student counseling, development of placement sites, participation in committees).  

· The number of faculty is sufficient to maintain stability and continuity in curriculum development and delivery.










The OTA PTA Program at ABC College has 40 students (20 in each year of the program).  It submits the following narrative to demonstrate compliance with Criterion 2.1 (ignore 2.1.1, 2.1.2, 2.1.3).  Consider the following in support of the statement:



The number and qualifications of faculty meet the program’s mission, goals, and objectives through education administration, curriculum development, instructional design and delivery, and evaluation of outcomes.The OTA PTA program has sufficient qualified faculty to ensure achievement of the mission and the goals of the program. Currently, there are two full time faculty members (one OT and one PT), six contracted instructors, and an administrative support staff to assist in the coordination of fieldwork placements.  A brief summary of the expertise of all faculty members and contracted instructors is available in Appendix 2.1a (CVs and teaching loads of the faculty members).  The program relies on over a dozen clinicians engaged as occasional teachers to cover the program's educational needs.



Evidence:

Included is Appendix 2.1a which contains the CVs of the two full time faculty members and all contracted instructors, as well as a chart describing the teaching loads of the two full time faculty members.









SMALL GROUPS:



How well has this program demonstrated compliance with Criterion 2.1 stated above in italics?



Full compliance demonstrated 					Does not demonstrate

 – no concerns  							compliance at all



1		2				3			4			5
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The RA Program at College XYZ has 60 students (30 in each year of the program).  It submits the following narrative to demonstrate compliance with Criterion 2.1 (ignore 2.1.1, 2.1.2, 2.1.3).  Consider the following in support of the statement:



The number and qualifications of faculty meet the program’s mission, goals, and objectives through education administration, curriculum development, instructional design and delivery, and evaluation of outcomes.There are one full-time faculty position (OT) and two part-time faculty positions (PTs) in the program; one part time position is vacant at present for which active recruitment is being undertaken. The position is expected to be filled by June 30. The faculty members together possess an appropriate mix of clinical expertise and are involved in a wide range of scholarly and professional activities. All faculty are involved in scholarly activities, professional activities, community engagement, and curriculum development and evaluation.  The program coordinator (full time OT) has a lower teaching load in order to allow her the time to and administer the program and the manage coordinator duties (see Appendix 1.3c – Position Description of the program coordinator, including hours allotted to teaching vs administration).



The development, coordination, and monitoring of the clinical education component of the program is the responsibility of one part time PT, assisted by an administrative support person.  To enhance the faculty complement, the program accesses a number of highly skilled and committed sessional and part-time faculty (guest lecturers, lab instructors, lab assistants, and tutors) with a variety of clinical backgrounds, specialized certificates, involvement in professional and community agencies, research, and scholarly activities.



An overview of program delivery is illustrated in the master timetable found in Appendix 2.1a, with faculty teaching assignment and workload provided in Appendix 2.1b.  Faculty member CVs are provided in Appendix 2.1c, as well as a summary of the expertise of all sessional and part time faculty.



Analysis of full time faculty, part time faculty, and sessional faculty satisfaction surveys indicates that all survey participants are “satisfied” or “very satisfied” with the balance of teaching, preparation time, committee work, curriculum and program review and revision time within their workloads (see Appendix 2.1d for surveys and summaries of results).  Results of student and preceptor surveys provide evidence that all faculty members are responsive to inquiries and for assistance in a timely way throughout the year.  



We are confident this evidence demonstrates that both the number of faculty members and the qualifications of program faculty allow the program to meet its mission, goals and objectives, by allowing a balance of teaching time, along with time for required administration, curriculum development, instructional design and delivery and evaluation of outcomes.  





SMALL GROUPS:



How well has this program demonstrated compliance with Criterion 2.1 stated above in italics?



Full compliance demonstrated 					Does not demonstrate

 – no concerns  							compliance at all



1		2				3			4			5




EXAMPLE 3



		CRITERION 3.2

		EXAMPLES OF EVIDENCE



		Students have opportunities to participate in academic activities such as program planning, development, and evaluation. 

		May include, but not limited to:

· Committee terms of reference.

· Outcomes of meetings about curriculum, academic and clinical placement coordination.

· Student evaluation of program.





		Explanatory notes:

The evidence would adequately illustrate the criterion by demonstration and commentary such as:

· Opportunities are provided for students to participate in and/or have input to program planning, development and evaluation.

· Program committee membership includes student representatives when appropriate.









[bookmark: _GoBack]The RA Program at College XYZ submits the following narrative and evidence to demonstrate compliance with criterion 3.2.The RA program seeks input from students at the end of each course and at the end of each module.  Examples of these feedback forms are provided in Appendix 3.2a.  The student surveys are reviewed by faculty members and the feedback is included on the agenda of the Faculty Advisory Committee (FAC). When actionable items are identified in the surveys, faculty may revise course content during the next FAC meeting, where proposed changes are debated  Once a consensus is reached items are modified, changed, or remain the same.



Students also rate their fieldwork experiences by completing questions at the end of the preceptor’s clinical placement package (A copy of the fieldwork evaluation form is available in Appendix 3.2b). The feedback determines whether future placement requests will be made of the preceptor.



The RA faculty meet informally with all students as a group once a month where issues can be brought forward from the students to the faculty.  No minutes are taken at these meetings but feedback from the discussion is provided at the FAC meetings where changes as a result of feedback are discussed and implemented if appropriate.

  









SMALL GROUPS:



How well has this program demonstrated compliance with Criterion 3.2?







Full compliance demonstrated 					Does not demonstrate

 – no concerns  							compliance at all



1		2				3			4			5




OTA & PTA EAP Education Session 		What Is Evidence?

May 26, 2015 		Example 3 (Pink paper)

Page 1 of 2

OTA & PTA EAP Education Session 		What Is Evidence?

May 26, 2015 		Example 3 (Green paper)

Page 2 of 2

EXAMPLE 3



The OTA and PTA program at ABC College submits the following narrative and evidence to demonstrate compliance with criterion 3.2.Provincial Student Satisfaction Survey



[bookmark: _GoBack]OTA and PTA students rate their satisfaction with numerous aspects of their program of study and various other aspects of their experience at ABC College through the Key Performance Indicators Student Satisfaction Survey (Appendix 3.2a). Annual collection and reporting of Key Performance Indicators (KPI) data on student, graduate and employer satisfaction with programs at Ontario Colleges has been mandated by the provincial government since 1998. Survey results are compiled and published by an independent research firm.



The College’s engagement of an external research firm to conduct an independent analysis of survey results (Appendix 3.2b) is an indication of the value that ABC College and the OTA and PTA Program places on student feedback and to producing an interpretation of the KPI data that can be used by programs to inform decisions about curriculum and delivery. Additional details on this data and its analysis are included in commentary addressing Criterion 4.2.



Student Feedback on Teaching



ABC College’s Institutional Research area, which reports to the Office of the President, administers an online Student Feedback on Teaching survey at the end of each academic semester to provide an opportunity for students to influence course and program design and delivery. At the end of each academic term, a college-wide promotional campaign features messages from faculty members attesting to the value of feedback and encouraging students to take advantage of this opportunity to provide it. Survey results provide faculty members, Associate Deans and Deans with feedback about the teaching practices that are most effective at helping students learn.



Program Advisory Committee



Inclusion of student representatives enrolled in the first and second years of the program on the Rehabilitation Sciences Advisory Committee, (Appendix 1.9b) which provides input on program planning and evaluation, provides evidence of another opportunity for student participation in decisions related to the program.



Further opportunities for student input into all aspects of program design and delivery are provided by the participation of OTA and PTA graduates and current students in Focus Groups and Strategic Curriculum Discussions (Appendix 3.2c) conducted as part of ABC College’s formal Program Review process, providing input into all aspects of program design and delivery.



The OTA and PTA Program also routinely conducts a number of brief, informal evaluations from students that are used to inform decisions about guest speakers and presentations, resources, learning activities, learning plans and activities, assessment methods. These include

Let me know what you think (Appendix 3.2d)

OSCE Evaluation (Appendix 3.2e)

Course Evaluation (Appendix 3.2f)

Student Evaluation of Clinical Placement – found in the Fieldwork Education Handbook (Appendix 1.8.5a, pp.55)



The examples provided make it clear that students in the OTA and PTA Program at ABC College are offered a variety of informal and formal ways to contribute to program planning and evaluation. 



SMALL GROUPS:



How well has this program demonstrated compliance with Criterion 3.2?







Full compliance demonstrated 					Does not demonstrate

 – no concerns  							compliance at all



1		2				3			4			5
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		[bookmark: _Toc341856132][bookmark: _Toc287954745][bookmark: _Toc294264592][bookmark: _Toc341856133]STANDARD 3.	STUDENTS



Accreditation documentation must explicitly describe and include evidence that: 

The educational program prepares students with the knowledge, skills, and abilities relevant to the practice of occupational therapist and physiotherapist support personnel and regularly assesses the students’ competencies and achievements.









		CRITERION 3.4

		EXAMPLES OF EVIDENCE



		The program provides clinical education / fieldwork experiences in occupational therapy and physiotherapy that enable students to achieve the learning outcomes.

3.4.1 CORE: Clinical/fieldwork education includes a minimum of 500 hours in the clinical setting.

NOTE: Single discipline programs must include 350 fieldwork hours.

3.4.2 Clinical/fieldwork education includes no less than 30% (150 hours) of the total time in each discipline for each student.

3.4.3 A registered occupational therapist faculty member is available to students and preceptors on issues related to occupational therapy practice in fieldwork. Similarly, a registered physiotherapist faculty member is available to students and preceptors on issues related to physiotherapy practice in fieldwork.



		May include, but not limited to:

· Documentation of the variety and quantity of clinical placement experience that is reflective of current clinical practice.

· Individual student’s portfolio/record of clinical placement experiences.

· Minutes of clinical placement committee meetings; clinical placement reports.

· Documentation of student evaluation of placement sites and experiences.

· Policy and procedures for clinical placements, including documented methods to ensure clinical education is coordinated at each site.



		Explanatory notes:

The evidence would adequately illustrate the criterion by demonstration and commentary such as:

· The clinical placement experiences are adequate in number, appropriate in scope, and are diverse enough to meet the objectives of clinical education and the competencies for professional practice.

· Mechanisms exist to track student clinical placement learning experiences. 

· Each student in the program has completed the required 500 hours, of which a minimum of 150 hours were in an OTA clinical setting and 150 hours in a PTA clinical setting (single discipline 350 hours, all in the single discipline).

· Clinical placement experiences for students are planned based on student progression in the curriculum, the type of supervision required, the variety of experiences needed, and the learning outcomes to be achieved.  

· Clinical placement experiences supervised by OTA/PTAs adhere to the guidelines described for such supervision situations (GUIDE-06).

· The program establishes policies and procedures with the clinical instructors, which help to assure that students receive guidance and regular formal and informal assessment of their clinical performance.

· The program ensures adequate orientation, support, and regular learning opportunities for clinical instructors.












In small groups:



What evidence should a program submit to demonstrate compliance with the following components of this criterion?



· The clinical placement experiences are adequate in number, appropriate in scope, and are diverse enough to meet the objectives of clinical education and the competencies for professional practice.



List evidence here:























· Mechanisms exist to track student clinical placement learning experiences.



List evidence here:





















· Each student in the program has completed the required 500 hours, of which a minimum of 150 hours were in an OTA clinical setting and 150 hours in a PTA clinical setting (single discipline 350 hours, all in the single discipline).





[bookmark: _GoBack]List evidence here:


1|Page

ST CLAIR COLLEGE OF APPLIED ARTS AND
TECHNOLOGY

Occupational Therapist Assistant and
Physiotherapy Assistant Program (2015)





2|Page

St Clair College OTA/PTA Program

Mission Statement

St Clair College OTA/PTA program will offer a comprehensive,
multimodal and practical education in the field of OTA/PTA.
This education will be provided in an inclusive student
centered environment. We will graduate well rounded
individuals of personal and professional integrity with a high
level of clinical competence across multiple, diverse patient
settings. Our graduates will have instilled a passion for their
chosen field and will be desirous of continued personal and
professional growth.

St Clair College OTA/PTA Program Goals

P To provide comprehensive, practical, relevant and multimodal education in
the field of OTA PTA

P To graduate passionate, knowledgeable, effective and highly ethical
OTA/PTA professionals

P Toinspire graduates in the pursuit of continued professional growth

P Toinspire graduates in the pursuit high moral values, mutual respect and
acceptance, sincerity, honesty and self-respect.
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St Clair College OTA/PTA Program Curriculum
Framework

The OTA/PTA program at St Clair College adheres the approved Program Standards for OTA/PTA issued
by the MTCU in 2008. These standards can be found at:
http://www.tcu.gov.on.ca/pepg/audiences/colleges/progstan/health/OTA PTA.pdf

The curriculum framework for this program is founded in the eleven vocational learning outcomes
identified in this document.

MTCU Vocational Learning Outcomes {VLOs) are as follows:
The graduate has reliably demonstrated the ability to:

1. Communicate appropriately and effectively, through verbal, nonverbal, written and electronic means,
with clients, their families, and significant others, occupational therapists, physiotherapists, other health
care providers, and others within the role of the therapist assistant.

2. Participate in the effective functioning of inter-professional health care teams within the role of the
therapist assistant.

3. Establish, develop, maintain, and bring closure to client-centred, therapeutic relationships within the
role of the therapist assistant.

4. Ensure personal safety and contribute to the safety of others within the role of the therapist assistant.

5. Practice competently in a legal, ethical, and professional manner within the role of the therapist
assistant.

6. Document and complete client records in a thorough, objective, accurate, and nonjudgmental manner
within the role of the therapist assistant.

7. Develop and implement strategies to maintain, improve, and promote professional competence
within the role of the therapist assistant,

8. Perform effectively within the roles and responsibilities of the therapist assistant through the
application of relevant knowledge of health sciences, psychosociological sciences, and health conditions.
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9. Perform functions common to both physiotherapy and occupational therapy practices that contribute
to the development, implementation and modification of intervention/treatment plans, under the
supervision of and in collaboration with the occupational therapist and/or physiotherapist.

10. Enable the client’s occupational performance by contributing to the development, implementation,
and modification of intervention/treatment plans, under the supervision of and in collaboration with the
occupational therapist.

11. Enable the client’s optimal physical function by contributing to the development, implementation,
and modification of intervention/treatment plans, under the supervision of and in collaboration with the
physiotherapist.

in reference to these VLOs the MTCU indicates, “the vocational learning outcomes have been numbered
as a point of reference; numbering does not imply prioritization, sequencing, nor weighting of
significance.” {MTCU, 2008)
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St Clair College OTA/PTA Program Philosophy

We believe that St Clair College OTA/PTA Program should provide students with the opportunity to gain
the necessary knowledge and skills to become highly competent OTA/PTAs. We believe that this goal
should be achieved through a collaborative effort involving students, the educational institution and
clinical placements. We believe that behaviours and attitudes of all parties involved with the program
should reflect the professional and ethical standards of the OTA/PTA, OT and PT professions. We also
believe that personal and professional integrity of all parties involved with the program should reflect
sound moral and ethical principles, sincerity, honesty and self-respect.

Curriculum Framework

Introduction

The curriculum framework for the OTA/PTA program at St Clair College reflects the unigue needs of a
college level, knowledge based, practical/hands on profession. The framewaork reflects three distinct
elements: Curriculum, teaching and learning and professional practice standards. The curriculum itself
represents the MTCU vocational learning outcomes which are in turn refiected in course content,
knowledge and the skillsets required by graduates to practice within the OTA/PTA profession. Teaching
and learning reflects the theoretical foundations of the pedagological methods selected to best reflect
the learner and the profession and to best prepare the students for practice. Finally, the element of
professional practice standards reflects the practice standards of the Coliege of Occupational Therapists
and The College of Physiotherapy of Ontario and are taught both independently and blended into
coursework throughout the program.

The program seeks initially to provide factual information required in the OTA/PTA arena. Once the
foundational information is provided the program seeks to provide hands-on experience through which
factual information may be assimilated and associated practical skills may be developed. The factual
knowledge base development continues concurrently throughout the program. As the program
progresses it provides a supervised clinical environment in which direct patient contact and the
professional environment allow further knowledge, professional and clinical skill development. The
program also expects completion of general education components to broaden the knowledge base of
graduates and develop “well rounded” graduates. Furthermore an ongoing expectation of mutual
respect, sincerity, honesty and self-respect is emphasised through all elements of the program delivery,
On completion of the program it is expected that the graduate will be a competent entry level OTA/PTA
with a broad knowledge base, a clear grasp of professional expectations and the ability and desire to
continue the lifelong professional and personal learning process.
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Integration of Vocational Learning Outcomes

While it is recognised that the above categories are all important, some of the requirements are best
suited to implementation throughout the program and are reflected in many of the courses, other skills
and knowledge are required early providing a foundation, and some require prior knowledge and skills
on which they can develop.

Semester by Semester Course Rationale

Semester One:

The first (and second semester) are seen as being heavily weighted to developing a sound knowledge
base and begin to explore professional issues. In the first semester students learn about the structure
and history of the Canadian health system, developmental psychology, the fundamentals of
rehabilitation, anatomy and physiology. From a practice perspective the foundations of professional
skills including safety, ethics and professionalism, therapeutic communication and relationship skills are
all addressed. The importance of personal values is also stressed. These personal and professional
values are revisited often throughout subsequent semesters and courses and reiterated, reframed and
addressed in specific scenarios and situations. During semester one a number of site visits are made to
allow students an early look into some of the arenas they may expect to work.

Semester Two:

In the second semester the developing knowledge base from semester one is built on through courses
on clinical pathology, human movement, communications disorders, gerontology and psychiatric
conditions. In many respects the prior knowledge proves a backdrop for the new course material. These
are again heavily knowledge based courses however professionalism and personal values are
reintroduced to provide them with contextual meaning. The human movement course begins some
hands on exploration of direct client skills.

Semester Three:

Having spent the first two semesters building a knowledge base and beginning to develop professional
ideals and early skills the third semester is structured in such a way as to further focus this knowledge
into a professional skillset. The students attend school for the first 8 weeks of semester three with both
OTA and PTA skills classes. These classes are focussed on the theoretical foundations of OTA and PTA
skills development and the practical implementation of these skills. Issues of safety, professionalism,
documentation, therapeutic relationships, ethics and personal integrity and growth are revisited. While
all previously formally addressed these values are heavily infiltrated onto all of the clinical skills
scenarios that are taught. Each course includes 5 hours of “lecture” and 4 hours of “lab” per week over
the eight week period.
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On completion of the eight weeks of class students go on their first seven week, full time, placement.
During this period students attend in a variety of settings including long term care facilities, hospitals,
clinics etc. and they may be supervised by a variety of professionals including OTs, PTs and OTA/PTAs.
While many placements represent a single discipline, many allow the students a variety of professional
experiences. It is expected that during the placement the student will be able to use clinical skills directly
with patients under supervision. In addition students are expected to use their time for learning,
researching methods and discussion with and observation of their supervisor. Each placement receives
at least one site visit from a faculty member.

Semester Four:

The fourth semester is structured in a similar way to semester three whereby students attend school for
the first 8 weeks and placement for the subsequent 7. Classes are focussed on further development of
the theoretical foundaticns of OTA and PTA and the practical implementation of these skills. The
semester four courses expand on the fundamental knowledge and skills base from semester three and
focus on application of these skills to specific populations, demographics and conditions. Again multiple
professional, safety, documentation issues, clinical skills and personal growth are reiterated during this
semester.

On completion of the eight weeks of class students go on their second seven week, full time, placement.
The set-up is similar to semester three. it is expected that during the placement the student will be able
to further develop their clinical skills directly with patients and again under supervision. At the
conclusion of the second placement it is expected that the student will be at a competency level
consistent with a practice entry leve!l OTA/PTA.

Theoretical Teaching and Learning Foundations of the Curriculum
Framework

In developing the program the curriculum has been structured in such a way as to utilise primarily
cognitive teaching and learning skills in the early stages and moving toward a constructivist, active
learning model later. The later courses take on significant elements from the competency—based
learning and assessment model. That said, the experiential and competency based elements of learning
are also incorporated in the more cognitive delivery models where ever possible. This is seen even in the
more factual based initial courses such as anatomy, physiology and pathology etc.





8|Fage

In the earlier stages of the program because information assimilation by students is a key requirement
the multifaceted approach to delivery of the requisite elements is recognised as imperative. There are
many learning styles and it is therefore necessary to utilise a broad range of delivery methods. As such
multi-media, Power-Point, in class speakers, video, hands on manipulation of musculoskeletal models,
fresh mammalian bone, joint and muscle and indeed fellow students are all incorporated into the early
stages of the program. From a more experiential and self-learning perspective group work, self-
reflection and professional interviewing are all required for some elements.

As the students progress they will attend classes that expect them to utilize elements of hitherto
primarily cognitively delivered knowledge and translate this into practical hands on experience where
the will begin to develop clinical reasoning skills and a knowledge of evidence based, best practice for
the OTA/PTA field. Initially this occurs in the class room and laboratory where the students are
encouraged to experiment with movement patterns, gait, assistive devices, activities of daily living and
physiological factors such as vital signs, strength, range of motion, etc. This increasingly constructivist
approach allows the student to better understand through experience some of the theoretical elements
taught in current and previous classes. in addition, a number of site visits in the first two semesters will
allow students to see a variety of differing arenas in which OTA/PTAs may find employment. This
experience allows through student enquiry, practice professional presentation and - through assignment
expectations- self-reflection.

After the first two semesters successful students undertake courses to develop specific OTA and PTA
skills. The third semester focusses on general practice skill development and the fourth semester on
specific skill development based on pathology, disease and different patient populations. These skills
require a building on the knowledge and experience of the prior two semesters and are based on
evidence based best practice scenarios.

OTA and PTA classes run concurrently for 8 weeks and are taught by a Registered Occupational
Therapist and Physiotherapist respectively. These courses are both in-class and laboratory based. This
utilises both multifaceted cognitive learning skills and constructivist elements such as hands on practice,
experimentation and experiential learning, the later building on the former to cement a strong theory
and practical skil! set. The development of hands on skills is essentially competency-based with the more
basic skills being developed, practiced and assessed first before the more advanced skills and
competencies are addressed drawing on Bloom’s Taxonomy. A key element of the OTA and PTA skills
courses is safe and accurate application of skills. This requires a strong theoretical foundation on which
to build. This skillset is developed through experience and practice initially in the laboratory and after
progression through the required competencies and practical examination, in the placement arena. Due
to the importance of development of a safe and accurate clinical skillset students are required to pass
both the theoretical and practical elements of the OTA and PTA skills classes independently before they
are allowed to advance in the program and attend placements.
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Clinical placement is undertaken for a total of 518 hours in two placement blocks during semesters
three and four. The placement component of this program has recently changed based on stakeholder
and student input. Placements occur for two seven week blocks and attendance is 5 days per week. The
purpose of the placement is for students to have hands on contact with patients under the supervision
of a qualified OT, PT, OTA or PTA during which their skills can be practiced and developed in vivo. It is
the intention of this program to provide each student with both OT and PT based input. It is expected
that the student will receive theoretical input and coaching from their supervisor as well as take
opportunities for research into specific clinical issues that may arise. Students are required to provide
descriptive and reflective journals during the placement to enhance the process. In semesters three and
four each placement block is provided immediately after the 8 week course element of the program to
allow enrichment of skills and to allow utility of students in each placement agency. The utility issue
from both the placement supervisor and student perspective has precipitated this change from a
concurrent course work and placement, 2 day placement: 3 day class and 3 day placement: 2 day class
weekly timetable, to the current 8 week class : 7 week placement schedule.

Admission Requirements
OSSO with the majority of courses at the College (C}, University (U}, University/College (M) or Cpen {0}
level pius:

¢ Senior Level Biology {C} or {U)
¢ Grade 12 English ENG4U, ENGA4C, EAEAC or EAE4L)

Mature students - See Admission Procedures for details.
For more information, see the Admission Procedures document on the Registrar's Office page.

Field Placements

Employers who provide our field placement settings require a clear POLICE RECORD CHECK for criminal
offences with vulnerable sector screening before accepting a student into the field placement setting.
The record check MUST be obtained by the student at the student's expense. Students are expected to
obtain this police clearance by mid-September. With-out the clearance the opportunity to complete

field placements will be jeopardized.

Placements may be on day, afternoon or weekend shifts anywhere within Chatham-Kent, Windsor-
Essex, Lambton or Middlesex. Students are required to provide their own transportation to the clinical
area. The College is not able to guarantee placements in Windsor and/or Chatham or on a bus route.





Employment Opportunities

Graduate OTA/PTAs, work for such healthcare providers as hospitals, family health teams and
community clinics, mental health facilities, long term care facilities such as Nursing Homes, Residential
Care and Senior Assistive Living facilities, rehabilitation centers, and children treatment centers.

Health Requirements

& A satisfactory medical exam

s An up-to-date immunization record including tetanus and diphtheria, polic, measles, mumps,
rubella, varicella {chicken pox]}, Hepatitis B (incl. Hep B titre within the last 24 months) and 7B
skin test.

¢  First Aid

s (PR -BCLS level C/AED

e NIOSH NS5 Respirator Fit Test

Additional Information

s Program Physical Demands Analysis: K823

Program Costs
Fees are subject to adjustment each year. The fees for the current academic year are as follows:

Total 1st Year Tuition and Compulsory Fees: §5,374.28

For textbook prices see the Bookstore web-site.

For a breakdown of tuition and other compulsory fees for Canadian, U.S. and International students, see
Tuition & Fees.

Contact Information

Dr. Philip Rance OTA/PTA Program Coordinator
519-354-9714 ext. 3315
prance@siclaircollege.ca
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OCCUPATIONAL THERAPIST ASSISTANT & PHYSIOTHERAPIST ASSISTANT
EDUCATION ACCREDITATION PROGRAM

Welcome

y‘ﬁﬂ H’t}rﬁ’xl.

Education Session

May 26 2015
4-8 pm
Winnipeg MB \K * r

Participants

* Here in person
« Attending via webinar

and

Joint Accreditation Committee members

Occupational Therapist Assistant & Physiotherapist Assistant

CPPEAC-AEPC Education Accreditation Program

Let's get started

Agenda — on your handout package on the
table/in the download files

Dinner at 5:30

Ask questions any time

If you need to stand, please do!
“Sitting is the new smoking”

Occupational Therapist Assistant & Physiotherapist Assistant

CPPEAC-AEPC Education Accreditation Program

23/05/2015

Introductions

Presenters:

Kathy Davidson — PT, Program Manager, OTA & PTA EAP
Brenda Heffernan — PT, OTA/PTA educator member of JAC
Sandra Hobson — OT, CAOT member of the JAC

Janet Craik — OT, Executive Director, CAOT
Alison Douglas — OT, Director of Standards, CAOT,
CAOQT staff liaison on the JAC

Occupational Therapist Assistant & Physiotherapist Assistant
Education Accreditation Program

Brenda

Occupational Therapist Assistant & Physiotherapist Assistant
Education Accreditation Program

OTA & PTA EAP Updates

As of May 2015
32 affiliated programs:
12 accredited
20 candidacy status

BC=4, AB=4, ON=20, NS=3, NL=1
Publicly funded=21, Privately funded=11
English=29, French=3

Occupational Therapist Assistant & Physiotherapist Assistant

C:, PEAC-AEPC Education Accreditation Program





OTA & PTA EAP Updates

Revised website: otapta.ca
Policies and procedures
* Where are they on the website?

Results of annual online program
survey
¢ Where are they on the website?

Occupational Therapist Assistant & Physiotherapist Assistant
7 PEAC-AEPC Education Accreditation Program

Updates

OTA & PTA EAP Human Resources:
« Program Manager currently 15 hrs/wk

Will increase to 25 hrs/wk in Jan 2016
Job description posted on OTA & PTA EAP

website and in the handouts. Please
circulate broadly.

Occupational Therapist Assistant & Physiotherapist Assistant
C7PEAC-AEPC Education Accreditation Program

Process Updates
At JAC Meetings:

Standing item on the agenda:
COPEC Update (written report)

This is how to get issues formally
raised and discussed at JAC
meetings

Occupational Therapist Assistant & Physiotherapist Assistant
C7PEAC-AEPC Education Accreditation Program

23/05/2015

OTA & PTA EAP Updates
Discussion Forum on LinkedIn

¢ Only minimal participation. Any
suggestions for a better way to
communicate about accreditation
issues/questions?

Occupational Therapist Assistant & Physiotherapist Assistant
7 PEAC-AEPC Education Accreditation Program

Peer Review Team members
*** urgently require PTs especially***

Date/Location Volunteers required

Spring 2016  Central/Northern Ontario 10T and 1 PT

Fall 2016 Southern Ontario 30Ts and 3 PTs

Spring 2017  Edmonton 10Tand1PT

Spring 2017 Southern Ontario 3 OTs and 3 PTs

Fall 2017 Southern Ontario 50Ts and 5 PTs

Spring 2018  Vancouver 10Tand 1PT

Spring 2018  Southern Ontario 10Tand 1PT

Fall 2018 Vancouver 20Tsand 2 PTs

Fall 2018 Okanagan 10Tand1PT

Fall 2018 Southern Ontario 10Tand1PT

Fall 2018 Nova Scotia 10T and 1 PT - francophone
Total 2016-2018 |20 OTs and 20 PTs

Occupational Therapist Assistant & Physiotherapist Assistant ke
C7PEAC-AEPC Education Accreditation Program - )

Policy Updates

Candidacy status:
Programs submitting applications
must provide evidence that ...

....clinicians within the program’s
catchment area are able to provide
the number of placements required
for the program’s students.

Occupational Therapist Assistant & Physiotherapist Assistant
C7PEAC-AEPC Education Accreditation Program





Policy Updates

Pending Approval (by June 15)

¢ ACC-12 — Deferral of Accreditation
Review

e TOR- 02 - Terms of Reference JAC

Occupational Therapist Assistant & Physiotherapist Assistant
c:'PEﬂc AEPC Education Accreditation Program

Alison

CAOT Update

Occupational Therapist Assistant & Physiotherapist Assistant
cnPEﬂc AEPC Education Accreditation Program

Standard 4:
Program Evaluation

Evidence of Compliance:

¢ What should the program submit in its
Self Study Report?

e What are the PRT members and the JAC
looking for?

HELP!

Occupational Therapist Assistant & Physiotherapist Assistant
cnPEﬂc AEPC Education Accreditation Program

23/05/2015

Policy Updates

Being explored/piloted

1. GUIDE-08 — Principles in the
Accreditation of Programs Offering
Distance Education

2. Inclusion of educators from both
privately funded and publicly
funded institutions on PRTs

Occupational Therapist Assistant & Physiotherapist Assistant
7 PEAC-AEPC Education Accreditation Program

STRETCH BREAK

Credit:
Walk off the Earth “Gang of Rhythm”

Sit to Stand
— how many can you do in 30 seconds?

Occupational Therapist Assistant & Physiotherapist Assistant
C7PEAC-AEPC Education Accreditation Program

Standard 4:
Program Evaluation

Purpose:
« Demonstrate a commitment to quality

How?

* Through “an effective process of
continuous self-assessment, planning
and improvement”.

Occupational Therapist Assistant & Physiotherapist Assistant
C7PEAC-AEPC Education Accreditation Program






Program Evaluation

There 5 a documenied plan for program evaluation
that is based on deaily defined and measurable goals
{aierion 41)

Criterion 4.1:
Program Evaluation

What should a program include as
evidence of compliance with this criterion?

Suggestions?

Examples — Handout 4 (Capilano); U of
Manitoba PT program (on
screen)

Occupational Therapist Assistant & Physiotherapist Assistant
C7PEAC-AEPC Education Accreditation Program

Criterion 4.1:
Program Evaluation

A Program Evaluation Plan should include:

2. Details re. the data the program collects
for systematic and comprehensive
evaluation its effectiveness including
how/when/by whom these data are
collected (4.2)

Occupational Therapist Assistant & Physiotherapist Assistant
C7PEAC-AEPC Education Accreditation Program

23/05/2015

Criterion 4.1:
Program Evaluation
THE PLAN

“The program has a plan that outlines the
process for conducting regular program
reviews to determine the extent to which
its mission and goals are appropriate and
are in keeping with the mission of the
educational institution and best practices
in professional education.”

Occupational Therapist Assistant & Physiotherapist Assistant
7 PEAC-AEPC Education Accreditation Program

Criterion 4.1:
Program Evaluation

A Program Evaluation Plan should include:

1. Clearly defined and measurable program
goals (consider including the rationale for
how these goals were generated) (4.1)

Occupational Therapist Assistant & Physiotherapist Assistant
C7PEAC-AEPC Education Accreditation Program

Criterion 4.1:
Program Evaluation
A Program Evaluation Plan should include:

3. Clear description of how the data
collected are linked to the program
goals (4.1)

4. Description of the data analysis
process, and how/when/by whom
analysis will take place (4.3)

Occupational Therapist Assistant & Physiotherapist Assistant
C7PEAC-AEPC Education Accreditation Program






Criterion 4.1:
Program Evaluation

A Program Evaluation Plan should include:

5. Process by which the program will
synthesize the evaluation data and
identify need for change, including
timelines and accountability (4.3)

Occupational Therapist Assistant & Physiotherapist Assistant
c:'PEﬂc AEPC Education Accreditation Program

Criterion 4.1:
Program Evaluation

A Program Evaluation Plan should include:

7. Description of the process of re-
evaluation (data collected, data analysis
and synthesis) and how the impact of
implementation of changes will be
measured (4.4)

Occupational Therapist Assistant & Physiotherapist Assistant
cnPEﬂc AEPC Education Accreditation Program

Criterion 4.2:
Program Evaluation

Data Collection:

From whom??

Occupational Therapist Assistant & Physiotherapist Assistant
cnPEﬂc AEPC Education Accreditation Program
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Criterion 4.1:
Program Evaluation

A Program Evaluation Plan should include:

6. Details outlining how identified changes
will be implemented, including
responsibility and accountability
(4.3/4.4)

Occupational Therapist Assistant & Physiotherapist Assistant
7 PEAC-AEPC Education Accreditation Program

Criterion 4.1:
Program Evaluation

A Program Evaluation Plan should include:

Occupational Therapist Assistant & Physiotherapist Assistant
Education Accreditation Program

Criterion 4.2:
Program Evaluation

Data Collection:

“From stakeholders in the program:
students, faculty, support staff,
clinicians, graduates, clinical/fieldwork
education instructors, employers,
institutional administrators....and others
as appropriate

On a regular and ongoing basis”

Occupational Therapist Assistant & Physiotherapist Assistant
C7PEAC-AEPC Education Accreditation Program





Criterion 4.2:
Program Evaluation

Data Collection: What kind of data?

Surveys Course evaluations

Focus groups Instructor evaluations
Committees  Attrition/completion rates
Task force Career paths of graduates

ETC...

Occupational Therapist Assistant & Physiotherapist Assistant
c:'PEﬂ.c AEPC Education Accreditation Program

Criterion 4.2:
Program Evaluation

What evidence should be submitted?

Occupational Therapist Assistant & Physiotherapist Assistant
C:IPEA'C AEPC Education Accreditation Program

Criterion 4.3:
Program Evaluation

Analyzing data and identifying need for
change:

“Data from multiple sources are analyzed
in relation to the desired program
outcomes, and to identify strengths and
weaknesses of the program and required
changes”

Occupational Therapist Assistant & Physiotherapist Assistant
C:IPEA'C AEPC Education Accreditation Program
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Criterion 4.2:
Program Evaluation

Data Collection: When?

Regular and ongoing

Annually at least

Informally/formally

At the end of each course

At the end of each fieldwork placement
At the end of each term

At the end of the program

Occupational Therapist Assistant & Physiotherapist Assistant
CPPEAC-AEPC " ’ yelotherap

Education Accreditation Program

STRETCH BREAK

Credit:
St. Paul and the Broken Bones - “Call Me”

Desk Pushups
30 Seconds

Occupational Therapist Assistant & Physiotherapist Assistant
P PEAC-AEPC ? o Brogam

Education Accreditation Program

Criterion 4.3:
Program Evaluation

Analyzing data and identifying need for
change:

Show the links —

¢ Data collected are matched to goals
« Compare outcomes vs targets

¢ Determine strengths vs weaknesses

Occupational Therapist Assistant & Physiotherapist Assistant
P PEAC-AEPC ? o Brogam

Education Accreditation Program





Criterion 4.3:
Program Evaluation

What evidence should be submitted?

Occupational Therapist Assistant & Physiotherapist Assistant
c:'PEﬂ.c AEPC Education Accreditation Program

Criterion 4.4:
Program Evaluation

What evidence should be submitted?

Occupational Therapist Assistant & Physiotherapist Assistant
C:IPEA'C AEPC Education Accreditation Program

Challenges

Plan may be informal

Plan may be on paper but not implemented
Plan only related to curriculum

Data collection may be patchy

Data analysis may not be recorded
Changes may not be recorded

Changes may not be evaluated

Any/all stages are reported but no evidence
provided

Occupational Therapist Assistant & Physiotherapist Assistant
C:IPEA'C AEPC Education Accreditation Program
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Criterion 4.4:
Program Evaluation

Making the change(s) and evaluating the
impact:
Evidence that the change was made
Evidence that the impact of the change
was evaluated
Evidence that the change was effective
— and if not, what will be done next

Occupational Therapist Assistant & Physiotherapist Assistant
7 PEAC-AEPC Education Accreditation Program

Example

UBC PT program — on screen

Occupational Therapist Assistant & Physiotherapist Assistant
C7PEAC-AEPC Education Accreditation Program

Program Evaluafion

There 5 a documented plan for program evaluation
that 1s based on deaily defmed and measurable goals
(atenon £.1)






Standard 4: Program Evaluation

Close the Loop

Occupational Therapist Assistant & Physiotherapist Assistant
C:JPM AEPC Education Accreditation Program

What Is Evidence?

ldeas? Suggestions?
Remember:
* Evidence is provided in order to

demonstrate compliance with each
criterion

Occupational Therapist Assistant & Physiotherapist Assistant
C:IPEA'C AEPC Education Accreditation Program

STRETCH BREAK

Credit:

Robert Randolph and the Family Band
“Ain’t Nothin’ Wrong with That”

Lunges — around your table
until the music stops

Occupational Therapist Assistant & Physiotherapist Assistant
C:IPEA'C AEPC Education Accreditation Program
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QUESTIONS BEFORE
DINNER?

Back at 6:15 Please

Occupational Therapist Assistant & Physiotherapist Assistant
7 PEAC-AEPC Education Accreditation Program
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Small Group Activity

g
_

Handout 5 — Yellow — Criterion 2.1
Handout 6 — Green — Criteria 2.1 (cont) & 3.2
Handout 7 — Pink — Criterion 3.2 (cont)

Handout 8 — Orange — Criterion 3.4

Occupational Therapist Assistant & Physiotherapist Assistant
P PEAC-AEPC Education Accreditation Program

T-Res

» An online database used to track each student-
patient interaction and all direct/ indirect/ non-
client- based tasks during a fieldwork placement.

» Used by the OTA & PTA EAP in a research project.

« Five education programs volunteered and their
students used T-Res from September 2014 — April
2015.

Occupational Therapist Assistant & Physiotherapist Assistant
P PEAC-AEPC Education Accreditation Program





T-Res

« Data analysis is underway.

* Preliminary report is available upon request
(data from Sept - Dec 2014).

« Final report and recommendations will be
completed by November 30.

Occupational Therapist Assistant & Physiotherapist Assistant
c:'PEﬂ.c AEPC Education Accreditation Program

IMPORTANT

« It is NOT REQUIRED for programs to use T-
Res to submit evidence for accreditation.

« It is AVAILABLE for your use if you are
interested. The database has already been
developed, as have many reports that might
be useful.

Occupational Therapist Assistant & Physiotherapist Assistant
C:IPEA'C AEPC Education Accreditation Program

T-Res

Number of hours of fieldwork placement
OT assigned hours

PT assigned hours

Direct, indirect, non-client hours

Number of patient encounters
OT patient encounters
PT patient encounters

« Direct, indirect, non-client hours

Occupational Therapist Assistant & Physiotherapist Assistant
C:IPEA'C AEPC Education Accreditation Program
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T-Res

The OTA & PTA EAP will no longer be using
T-Res for research purposes

HOWEVER

The database has now been developed and is
available if any education program is
interested in contracting with Resilience
Software to use it.

Occupational Therapist Assistant & Physiotherapist Assistant
CPPEAC-AEPC " ’ yelotherap

Education Accreditation Program

T-Res
https://www.t-res.net/TRes2Server/Pages/Activity/Activity.aspx
T-Res can provide programs with
« Student specific AND/OR Cohort based

» Daily, weekly, monthly, annual data
(you set the dates for data collection)

Occupational Therapist Assistant & Physiotherapist Assistant
P PEAC-AEPC ? o Brogam

Education Accreditation Program

T-Res

« Data by diagnosis

« Data by setting/practice context

» These are the reports developed by the OTA &
PTA EAP. Programs can ask T-Res to develop

additional reports, or modify existing ones.

Example

Occupational Therapist Assistant & Physiotherapist Assistant e
P PEAC-AEPC " ., Erogam. 2

Education Accreditation Program





T-Res

For programs interested in learning more | will
host a webinar to provide more information.

Please let me know of your interest.

Occupational Therapist Assistant & Physiotherapist Assistant
c:'PEﬂc AEPC Education Accreditation Program

STRETCH BREAK

Credit:
Elvis Presley - “Little Less Conversation”

Chair Dips — Count to 30!

Occupational Therapist Assistant & Physiotherapist Assistant
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How Are Accreditation
Decisions Made?

Accreditation reviews: JAC uses*

Self Study Report

PRT Report

Program’s response to the PRT Report
Primary Reviewers’ Report

LOTS of discussion

*based on policy ACC-03 Accreditation Decisions

Occupational Therapist Assistant & Physiotherapist Assistant
cnPEﬂc AEPC Education Accreditation Program
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SANDRA

Occupational Therapist Assistant & Physiotherapist Assistant
7 PEAC-AEPC Education Accreditation Program

How Are Accreditation
Decisions Made?

The JAC makes accreditation status
recommendations to PEAC and CAQT...

» when accreditation reviews are complete
» when progress reports are submitted
» when substantive change reports are submitted

What does JAC use to make the recommendations?

Occupational Therapist Assistant & Physiotherapist Assistant
C7PEAC-AEPC Education Accreditation Program

How Are Accreditation
Decisions Made?

Handout 10 — Blue Paper
Each criterion — levels of compliance

Go back to Green paper, first page, criterion 2.1, RA
program - XYZ College. Level of compliance?

Non-Compliant
Compliant
a with no concemns. (has an identiied deficiency)

a with an identified issue
OR

a.  with an identified weakness

Occupational Therapist Assistant & Physiotherapist Assistant
C7PEAC-AEPC Education Accreditation Program
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How Are Accreditation
Decisions Made?

Handout 5 — Blue Paper
Levels of Accreditation:

Accredited Non-Accredited
Fully compliant
Partially compliant
Probationary

HUH???
Occupational Therapist Assistant & Physiotherapist Assistant
c:'PEﬂ.c AEPC Education Accreditation Program

How Are Accreditation
Decisions Made?

Standard Total Criteria Met Not Met % Met
Criteria Issue Weakness | Deficiency

Occupational Therapist Assistant & Physiotherapist Assistant
Education Accreditation Program

How Are Accreditation
Decisions Made?

Standard Total Criteria Met Not Met % Met
Criteria Issue Weakness | Deficiency

e ey ey L e

100%
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How Are Accreditation
Decisions Made?

Small Groups
Blue paper —
« Fictitious program p. 3-4

* What accreditation award recommendation
would you make?

Occupational Therapist Assistant & Physiotherapist Assistant
7 PEAC-AEPC Education Accreditation Program

How Are Accreditation
Decisions Made?

The JAC recommends that

The Rehabilitation Assistant Program at LMN College
be granted Accreditation Status, Partially Compliant
until June 30 2021, with a Progress Report due on
or before August 31, 2017.

Occupational Therapist Assistant & Physiotherapist Assistant
C7PEAC-AEPC Education Accreditation Program

How Are Accreditation
Decisions Made?

The JAC recommends that

The OTA/PTA Program at HIJ University be granted
Probationary Accreditation Status with a Progress
Report due on or before August 31, 2015.

Occupational Therapist Assistant & Physiotherapist Assistant
C7PEAC-AEPC Education Accreditation Program
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How can CAOT support
OTA/PTA Practice

and Education?

P

Canadian Association of £ *F Association canadienne

Occupational Therapists = . des ergothérapeutes
caar. act

Background

OT assistants are an integral part of OT service delivery
Introduction of OTA PTA EAP (2012)
Recognition that CAOT needs to provide increased support

Titles vary across the country:
* OT worker, OT support personnel, OTA, rehab
assistant
Inclusive title of Support Personnel was used by CAOT
Practice Profile for Support Personnel in OT (2009)
Position statement Support Personnel in OT Service (2011)
Require revisions in 2015

Association canadienne
des ergothérapeutes

Canadian Association of
Occupational Therapists

Ongoing initiatives

* Free membership for OTA students

* OTA/OT student fieldwork opportunity
Non-clinical, role emerging, intra-professional.
Focus groups and survey to determine what is
wanted/needed by OTAs and OTA educators
Review of position statement

Review of existing website

Identification of potential resources
Publication in OT Now to showcase the outcomes of
placement

« Update of Profile and Position Statement

M-
Canadian Association of i ‘F Association canadienne
Occupational Therapists <~ des ergothérapeutes

chor- Ak

22/05/2015

Outline

- Introduce new Director of Standards
- Alison Douglas, PhD, OT Reg. (Ont.)
- Full time position

- Background about CAOT and OTAs

» New Initiatives to support OTAs

- Ongoing Initiatives

- Potential Initiatives

- Additional ideas/comments?

P

Canadian Association of g "F Association canadienne

Occupational Therapists = . des ergothérapeutes
caar. act

New initiatives

* New OTA/support personnel section on CAOT website.
« Publication of OT Now special edition (spring 2015)
* New OTA associate member category (fall 2015)

« Eligible: OTA grads from accredited school or school
that becomes accredited within 3 years, existing
support worker members. People approved by the
membership committee
Insurance automatically approved
Access to all member services: webinars, journals,
education

« All others may join as individual associate members
« OTA and support personnel column in OT Now (2016)

M-
Canadian Association of i ‘F Association canadienne
Occupational Therapists <~ des ergothérapeutes

chor- Ak

Potential initiatives

Development of support for increased OTA placements
Increased support from and visibility of CAOT within OTA
community & networking opportunities

OT Weekly — OTA section (newsletter section specific to
OTAs)

Development of educational materials specific to OTA
Special stream at conference

Promote access to free student membership

Incentives to become practicing OTA members

Canadian Association of i ‘F Association canadienne
Occupational Therapists <~ des ergothérapeutes
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(e
Contact Information

+ Alison Douglas
-1-800-434-2268 X250
-adouglas@caot.ca

Canadian Association of £ *F Association canadienne
Occupational Therapists B des ergothérapeutes
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Curriculum Mapping

Sandra Hobson, BSc(OT), MAEd, LLD, FCAOT

Vice-Chair, Joint Accreditation Committee
Professor Emerita, Western University, School of Occupational
Therapy

Criterion 1.8

1.8 There is a formal plan for the curriculum
¢ 1.8.1 The curriculum is grounded in a conceptual framework.

* 1.8.2 The curriculum conceptual framework is consistent with
current educational pedagogy.

1.8.3 The methods of teaching are consistent with stated
learning goals and objectives.

1.8.4 The curriculum integrates academic and clinical/
fieldwork education.

1.8.5 The curriculum clearly delineates practice roles
between OT/OTA and PT/PTA.

Example from St. Clair College

The curriculum framework for the OTA/PTA program at St Clair College reflects the unique needs of
college level, knowledge hased, practical/hands on profession. The framework reflects three distinct
elements: Curriculum, teaching and learning and professional practice standards. The curriculum itself
represents the MTCU vocational learning outcomes which are in turn refiected in course content,
knowledge and the skillsets required by graduates to practice within the OTA/PTA profession. Teaching
and leaming reflects the theoretical foundations of the pedagological methods selected to best reflect
the learner and the profession and to best prepare the students for practice. Finally, the element of
professional practice standards reflects the practice standards of the College of Occupational Therapists
and The College of Physiotherapy of Ontario and are taught both independently and blended into
coursework throughout the program.

Page 5, Introduction, paragraph 1

22/05/2015

Brief Review of Curriculum
Conceptual Frameworks

Explain the theoretical concepts underpinning a curriculum
Provide a foundation and organization for the educational plan
Answer the w/1y and how questions related to your curriculum

Organize the curriculum into elements that can be explained,
justified, and tested

Guide curriculum decisions and renewal for both classroom and
practice contexts

Evolve as curricula change, based on internal and external forces

Further information: http://otapta.ca/english/resources/education-

sessions-01.php

The curriculum is grounded in

a conceptual framework

Evidence — Show us the curriculum conceptual framework

We want to see elements related to:
What you will teach and why
How you will teach and why

Explain how you developed it, what it is based on

Explain how it is congruent with your Vision, Mission, and
Program Objectives/Goals

Explain how you integrate classroom and fieldwork
education

Criterion 1.8

1.8 There is a formal plan for the curriculum

1.8.1 The curriculum is grounded in a conceptual framework.

1.8.2 The curriculum conceptual framework is consistent with
current educational pedagogy.

1.8.3 The methods of teaching are consistent with stated
learning goals and objectives.

1.8.4 The curriculum integrates academic and clinical/
fieldwork education.

1.8.5 The curriculum clearly delineates practice roles
between OT/OTA and PT/PTA.





The curriculum conceptual
framework is consistent with
current educational

pedagogy

Evidence - Show us the curriculum conceptual framework
* We want to see recent educational literature cited

Explain the rationale for your selected educational
approaches

Explain how this is congruent with your Vision, Mission,
and Program Objectives

Criterion 1.8

1.8 There is a formal plan for the curriculum
» 1.8.1 The curriculum is grounded in a conceptual framework.

+ 1.8.2 The curriculum conceptual framework is consistent with
current educational pedagogy.

1.8.3 The methods of teaching are consistent with stated
learning goals and objectives.

1.8.4 The curriculum integrates academic and clinical/
fieldwork education.

1.8.5 The curriculum clearly delineates practice roles
between OT/OTA and PT/PTA.

Example from St. Clair College

OTA and PTA classes run concurrently for 8 weeks and are taught by a Registered Occupational
Therapist and Physiotherapist respectively. These courses are both in-class and labof ratory based. This
utilises both multifaceted cognitive learning skills and constructivist elements such as hands on practice,
experimentation and experiential learning, the later building on the former to cement a strong theory
and practical skill set. The development of hands on skills is essentially competency-based with the more
basic skills being developed, practiced and assessed first before the more advanced skills and
competencies are addressed drawing on Bloom'’s Taxonomy. A key element of the OTA and PTA skills
courses is safe and accurate application of skills. This requires a strong theoretical foundation on which
to build. This skillset is developed through experience and practice initially in the laboratory and after
progression through the required competencies and practical examination, in the placement arena. Due
to the importance of development of a safe and accurate clinical skillset students are required to pass
both the theoretical and practical elements of the OTA and PTA skills classes independently before they
are allowed to advance in the program and attend placements,

Page 8, last paragraph

22/05/2015

Example from St. Clair College

In developing the program the curriculum has been structured in such a way as to utilise primarily
cognitive teaching and learing skills in the early stages and moving toward a constructivist, active
learning model ater. The later courses take on significant elements from the competency-based
learning and assessment model. That said, the experiential and competency based elements of learning
are also incorporated in the more cagnitive delivery models where ever possible. This is seen even in the
more factual based initial courses such as anatomy, physiology and pathology etc.

Page 7, Theoretical Teaching & Learning Foundations, paragraph 1

The methods of teaching are
consistent with stated
learning goals & objectives

Evidence - Show us the curriculum conceptual framework

« Explain what specific teaching (and assessment)
methods you use

Explain how they fit with your selected educational
approaches

We will also look for this in the course outlines

Criterion 1.8

1.8 There is a formal plan for the curriculum
+ 1.8.1 The curriculum is grounded in a conceptual framework.

« 1.8.2 The curriculum conceptual framework is consistent with
current educational pedagogy.

1.8.3 The methods of teaching are consistent with stated
learning goals and objectives.

1.8.4 The curriculum integrates academic and clinical/
fieldwork education.

1.8.5 The curriculum clearly delineates practice roles
between OT/OTA and PT/PTA.
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The curriculum integrates Example from St. Clair College
academic and

clinical/fieldwork education

Clinical placement is undertaken for a total of 518 hours in two placement blocks during semesters
three and four. The placement component of this program has recently changed based on stakeholder
and student input. Placements occur for two seven week blocks and attendance is 5 days per week. The
purpose of the placement is for students to have hands on contact with patients under the supervision
Evidence - ShOW us the curriculum conceptual fram ework of a qualified OT, PT, OTA or PTA during which their skills can be practiced and developed in vivo. It is
X the intention of this program to provide each student with both OT and PT based input. It is expected
and a curriculum map that the student will receive theoretical input and coaching from their supervisor as well as take
opportunities for research into specific clinical issues that may arise. Students are required to provide
° EXpIaI n hOW you Integrate Classroom and fleldwork ; ive and reflective o i “' A» the le:emenl h: the process. In semesters three and
i four each placement block is provided immediately after the 8 week course element of the program to
ed ucation allow enrichment of skills and to allow utility of students in each placement agency. The utility issue
from both the placement supervisor and student perspective has precipitated this change from a
concurrent course work and placement, 2 day placement: 3 day class and 3 day placement: 2 day class
weekly timetable, to the current 8 week class : 7 week placement schedule.

« Explain why this is congruent with the educational

approaches you selected
Page 9, first paragraph

The curriculum clearly
delineates practice roles
between OT/OTA & PT/PTA

Criterion 1.8

1.8 There is a formal plan for the curriculum

* 1.8.1 The curriculum is grounded in a conceptual framework. . .
9 P Evidence - Show us the curriculum conceptual framework
+ 1.8.2 The curriculum conceptual framework is consistent with and a curriculum map

current educational pedagogy.

1.8.3 The methods of teaching are consistent with stated Explain how you will handle discipline specific content
learning goals and objectives.

I - i i iscipli ontent
1.8.4 The curriculum integrates academic and clinical/ Explain how you will handle cross disciplinary ¢
fieldwork education. . . . .
Explain how you will address therapist vs assistant roles
1.8.5 The curriculum clearly delineates practice roles

between OT/OTA and PT/PTA. We will also look for this in course outlines

Example from St. Clair College Criterion 1.8

9. Perform functions common to both physiotherapy and occupational therapy practices that contribute EVl d ence
to the development, implementation and modification of intervention/treatment plans, under the

supervision of and in collaboration with the occupational therapist and/or physiotherapist. . ShOW us a Cu rricu | um M ap
10. Enable the client's occupational performance by contributing to the development, implementation, H H .
and modification of intervention/treatment plans, under the supervision of and in collaboration with the ° It S hOU l d Clearly Ind icate:
occupational therapist. What is covered

11. Enable the client’s optimal physical function by contributing to the devel impl i In which courses
and modification of intervention/treatment plans, under the supervision of and in collaboration with the May show in what depth covered

physiotherapist. . .. .
Page 4, Learning Outcomes 9-11 May show topics are revisited in greater depth






22/05/2015

What is a Curriculum Map? Sample Curriculum Map

(Handout 10)

. . . 6 Program Learning Outcomes
Goal — Quick overview of essential

e|ementS Of the curriculum PLO | HLST | HLSC | HLSC | THAS | ENGL | THAS | THAS | THAS | THAS | THAS | THAS | THAS

101 [104 |105 [103 (111 |115 |116 |117 |[220 |221 |222 |223

Graphic representation of curriculum and
its content o | o o

DE DE DE

Indicates content, sequence, and often
depth of coverage

DE DE DE

DE DE D

Often a chart or matrix DE | DE D

D DE |DE DE

Does not have to be in a specific format 1= Introduced D= Developed £~ Evaluated W= Mastered

Exercise Acknowledgements

Take the sample course outline provided (Handout 11) . L
and map it to the matrix provided (Handout 12) Thanks to St. Clair College for permission to

share their Curriculum Framework
Not difficult o
Thanks to Medicine Hat College for the course

Excellent quality assurance exercise for program to outline for the exercise

ensure all essential competencies covered and there is

no unintentional duplication of content Thanks to MacEwan University for an sample

NB - Copy of blank matrix is available at of a completed curriculum map
http://www.otapta.ca/english/accreditation/self-study- . . .

report.php (competency Matrix Template download from Thanks. to LeS|ey_ Bainbridge, Chair of JAC, for her
the list on the right) educational session on Conceptual Frameworks

last year

Questions?





